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Letter to the Teacher 


Dear Teacher, 

Welcome to English Discoveries Online'. 

We are happy to welcome you to the growing community of teachers who have chosen 
to make English Discoveries Online an integral part of their teaching curriculum. 

At Edusoft, we believe that teachers play a vital role in implementing computerized 
learning environments, for it is the teacher who decides how to integrate the course into 
his/her teaching. The information in this Teacher’s Guide* aims to provide you with the 
necessary tools to begin using English Discoveries Online effectively. In addition to 
detailed descriptions and explanations of the course content and objectives, we have also 
included a wealth of practical ideas and tips on how to best integrate English 
Discoveries Online with your classroom teaching. 

English Discoveries Online takes advantage of the Internet and provides language- 
learning resources to teachers and students any time, any place. The content and features 
of English Discoveries Online are regularly updated, so make sure to login regularly to 
the Teacher’s Corner to find out about all the latest updates and news. The Teacher’s 
Corner also contains additional resources and pedagogical support. We look forward to 
being in touch with you there. 

Thank you for choosing English Discoveries Online. We are sure you and your 
students will find the program exciting, challenging and effective. 

Sincerely, 

English Discoveries Online Team 

* For instructions on the Teacher Management System (TMS), see the English 
Discoveries Online TMS User’s Manual. 
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Introduction 

Language teaching methodology has undergone many far-reaching changes over recent 
decades. A communicative approach to language learning has replaced former methodologies 
that focused mainly on grammatical and structural aspects of language. The communicative 
approach reflects current research into psycho and socio-linguistics. This research informs us 
about the communicative nature of language and the need for students to be aware of their 
role in negotiating meaning, using suitable language for a variety of settings and interactions, 
and developing strategies for learning. 

The theoretical basis that has brought about these changes in methodology is constructivist 
learning theory, which posits that learning is a process by which individuals construct their 
own knowledge through meaningful interactions with new input and with other students. 
Theorists such as Lev S. Vygotsky (1978), Jerome Bruner (1986, 1990), and Jean Lave and 
Etienne Wenger (1990) argue that when students are actively engaged in relevant and 
meaningful collaborative activities, comprehension and retention are enhanced. 

Constructivist learning theory therefore recommends that teachers encourage knowledge 
construction by providing multiple perspectives and outcomes in the language classroom and 
by giving students the opportunity to become active participants in the learning process by 
providing them with a range of tasks from which to choose. 

Researchers such as Howard Gardner (1993) have also shown that students have different 
learning styles and preferences, and that they may learn in different ways and at different 
paces. This has resulted in a movement towards a learner-centered approach in teaching 
methodology. 

These theories have influenced the development of Computer Assisted Language Learning 
(CALL). Mark Warschauer and Richard Kern outline the implications of the latest theories of 
second language acquisition in the introduction to their book. Network-based Language Teaching: 
Concepts and Practice (2000): 

• Communicative competences: Teaching no longer focuses on discrete 
grammatical stmctures, but rather aims to encourage students to improve their 
ability to communicate. 

• Creative expression: Instead of encouraging students to memorize rules and 
vocabulary, we now encourage them to try to express themselves in the target 
language. 

• Negotiation of meaning: Students need to progress and be assessed in terms of 
their comprehension of meaning rather than what they may be able to 
mechanically produce. They now need to be able to understand the main idea, 
find examples and specific information, and infer and see relationships such as 
cause and effect. 

• Importance of culture and literature: Language cannot be separated from its 
culture and literature and students need to be able to use language that is 
appropriate for the setting. 

Authentic materials: Learners need to be exposed to authentic and real-life texts and 
language. 

CALL is particularly suited to these new approaches for a number of reasons. Firstly, 
computerized material provides a wide variety of media - sound, text, pictures, video - 
which can be combined in any number of ways to provide students with a much richer 
experience of the target language. 

The computerized material also allows students to encounter multiple representations of 
knowledge. “. . .multi-media provide opportunities to experience language in a variety of 
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media, each of which can serve to reinforce the other. . . Add to this ability to see and hear, 
an element of doing and participation, then we should have a powerful learning tool” (Paul 
Brett, 1998). 

In addition, CALL encourages students to interact with the learning material, rather than be 
passive consumers of information. Language learning software enables students to check 
their work, receive instant feedback, and choose their learning materials. 

Language learning software can cater for different learner styles by providing a wide range of 
materials and activities from which students can choose. Students work at their own pace, 
concentrating on the topics that interest them or language areas they feel they need to 
reinforce. The computer is non-judgmental; it doesn’t get tired or impatient and is available 
whenever and, increasingly, wherever the student chooses to study. 

The latest development in CALL is Network-Based Language Teaching (NBLT), a term 
coined by Kern and Warschauer. NBLT involves using computers that are connected to each 
other either locally via an intranet or globally via the Internet. The introduction of a network- 
based element to computerized language learning radically increases its communicative 
potential. “NBLT represents a new and different side of CALL, where human-to-human 
communication is the focus” (Kern and Warschauer). 

Thanks to the Internet, language students can communicate with other students any time, 
any place. Communication can be either on a one-to-one basis, using email and chat, or with 
many people, using forums or bulletin boards. Similarly, communication can be synchronous 
and take place in real-time (chat, instant messages, discussion groups) or asynchronous 
(email, bulletin boards, forums). The Internet has the added advantage of providing students 
with access to an unlimited source of authentic information in the target language and the 
possibility to create and publish their own material. 

Both Carol A. Chapelle (2001) and Kern and Warschauer argue that the impact of the 
Internet on society in general has lead to a redefinition of the term “communicative 
competence.” “Forward-looking members of the profession have suggested that the nature 
of communicative competence has changed in a world where communication occurs with 
computers and with other people through the use of computers” (Chapelle). 

In addition to focusing on the traditional language skills and communicative socio-linguistic 
competencies, teachers are now responsible for helping students acquire “new language and 
literacy skills of effective use of information technology” (Warschauer, 2001). For example, 
students need to be more proficient than ever before at searching for, finding, 
comprehending, interpreting and evaluating information. Reading now involves being able to 
follow texts that may contain hyperlinks, rich graphics, video and sound animation. 

To communicate effectively on the Internet and participate in its communities, students need 
to know how to write emails, join in chats and discussion groups and post messages on 
bulletin boards. In addition to the fact that NBLT encourages student communication, it also 
has the important advantage of directly fostering the skills that students need in order to 
succeed in the information technology age. 

Blended learning is currently one of the leading trends in computer-assisted language learning 
(CALL). Essentially it combines e-learning tools with traditional classroom instmction to 
ensure maximum effectiveness. The synergy produced by blending and integrating the two 
components has a profound impact on learning: 

• Students are prepared for the topic focused on in the computer program and 
their world knowledge is activated. 

• Students are provided with a focus for the content of the computer lesson. 

• Vocabulary and functions are reviewed, reinforced and expanded on in teacher- 
led lessons. 
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• Students engage in communicative activities that require interaction (sharing 
information and opinions). 

• All four language skills (listening, reading, speaking and writing) are integrated 
and grammar and vocabulary are presented and practiced in context. 

• A teacher mediates by serving as a facilitator who fosters a positive learning 
environment and provides positive feedback. 

• Students are active participants engaging in relevant real-life simulated tasks. 

Since learning is seen as a social activity, students are more likely to be successful 
if there is conversation, interaction and production of language. 

• Students share their learning strategies, thus enhancing their own and their peers’ 
ability to learn better. Metacognitive reflection provides opportunities for shared 
learning. 

• Activities that engage the mind (predicting, choosing, rating, analyzing) provide 
opportunities for cognitive and language development. 

• Students use contexts that are related to their personal lives, expressing their 
beliefs, opinions and desires. 

• Students assimilate new knowledge by building on prior knowledge. All parts of 
the lessons are linked to each other, providing an explicit path for learning to take 
place. 

• Repeated exposure and thought promote significant learning and internalization. 

• Motivation, relevance and success-based lessons provide the most effective 
conditions for learning. 


English Discoveries Online has been developed in accordance with the above theories 
and approaches. It consists of interactive multimedia courses, a Community Site, and a 
Teacher Management System (TMS). The courses provide a wide range of real-life texts and 
interactive activities, as well as various support tools and the option for students to check 
their work, clarify their mistakes and get instant feedback. The courses are divided into 
topic-based units to make the material more relevant and meaningful, and to aid integration 
into the curriculum so that the learning process is more effective. 

The Community Site allows students to communicate in English for real purposes. The 
email, instant messaging and chat features familiarize students with the types of language, 
genres, discourse and behavior they will encounter in online communities, outside the 
learning situation. The magazine offers current articles written at the level of the student, 
with guiding questions that illuminate the texts. Games, incidental learning and suggested 
Internet sites are also available to the student. The TMS allows teachers to adapt and 
customize the program in order to cater to the specific needs of their students. 

The focus in all sections of the program is to use English as a means of communication with 
the aim of developing in the student the competencies required to be a successful life-long 
learner in the 21 st century. 
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PART I: Getting to Know English 
Discoveries Online 


The Courses 

English Discoveries Online courses are offered at five CEFR-aligned levels: A1,A2, 
Bl, B2-Part 1, and B2-Part2. 

Each course is made up of multiple topic-based units. Each unit covers the following 
learning components: listening, reading, speaking, grammar, and vocabulary. 

The courses provide students with access to hundreds of hours of real-life spoken and 
written English. Students read texts from a variety of authentic genres, listen to English 
spoken by native speakers in interesting contexts at a variety of levels, and focus on a 
grammatical understanding of interactions. 

Within each learning area, there is a range of tools designed to provide students with the 
support needed to work effectively and independently, such as the spoken version of written 
texts, scripts of listening passages, translations, dictionary, visual aids, etc. 

At Work 

Select one of the following: 


0 Interview 
0 Overtime 
0 French Tie 

0 Contrast With Other Tenses 
0 Work 3 


□ [Listening] 

□ [Reading] 

□ [Speaking] 
Q [Grammar] 

[Vocabulary] 


The Learning Components 

Listening, Reading, Speaking, Vocabulary, and Grammar 


All the components consist of an Explore and Practice mode. The Listening, Reading, 
Grammar, and Vocabulary components also provide a Test mode. 
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Explore Mode 

In the Explore mode, students are exposed to a variety of oral and written texts. In the 
Listening component, students can watch a video or listen to voice mail and radio 
programs. In the Reading component, students can read a variety of text types such as 
postcards, stories, advertisements, letters, notices and articles. In the Speaking component, 
students can listen to real-life dialogues set in everyday situations and acted out on an 
animated screen. The animated characters add to the authenticity of the speaking sample. 

The emphasis here is on functional language, such as asking for information, accepting or 
rejecting an invitation, apologizing, etc. The Grammar component provides structures in 
context using animated, humorous examples. Students watch a humorous animated example 
of the structure being used in context, usually in a dialogue. 

In the Explore mode, students are encouraged to be active and direct their own learning. 
However, it is most helpful if students are provided with a task that will help them focus on 
the contents/ format/language of the Explore passage. Students should be encouraged to 
“explore” the passage as many times as they like. The more students are exposed to the text, 
the more comfortable they will be with it. 


Students are provided with interactive learning tools to aid them in their “exploration.” It is 
important to draw their attention to the use of these tools. 


In the Listening component, students can benefit from the support of the written text while 
they are listening by clicking See Script. The highlighting of the script as the text is spoken is 
an effective visual aid that helps students follow the recording. They may decide to listen 
with the help of the script the first few times and then listen without it. Students can also 
listen to an individual sentence as many times as they wish by clicking Hear Part. This is 
recommended for longer, more complex sentences, or sentences with new or unfamiliar 
vocabulary, pronunciation or stmctures. If there are unfamiliar words in the passage, 
students can look them up in the English Discoveries dictionary. If students want to 
practice their speaking skills, they can use the Record Yourself tool. When working in Internet 
Explorer the Record Yourself tool will provide students feedback on their fluency and 
pronunciation. 


fi* Business 


f Explore j | 


See Script 0 

Hear Part ► 

See Translation ► 

Record Yourself ► 

Print ► 

© 

Hello. Mr James? This is Don Barnes, the president of Greater 
Electric. I'm calling about your plans for the new factory. I'm 
interested in discussing the matter with you. Can we make an 
appointment for lunch instead of meeting at my office? Do you 
mind if I invite my bank manager, too? It's impossible for me to 
make any decision about the project unless I have his approval 
Please call me this afternoon. I'll be in meetings all morning. I'll 
talk to you later. Goodbye. 
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In the Reading component, students can choose to listen to the text while they are reading 
it. They can hear it once or twice or as many times as they wish, and then decide to read it on 
their own without the recorded support. If they want to hear a specific sentence read out 
again, they can click Hear Part. They can do this as many times as they want and for as 
many sentences as they want. Students can click the Main Idea button to view the most 
important idea/ s in the text. This can help them focus their attention on the important 
information in the text rather than on details, which may be less important for overall 
comprehension. By clicking the Key Words option, students can view the important words 
in the text. By clicking on each one, they read an example of the word in a sentence and can 
hear it. This can be an effective way for learners to expand their vocabulary. The words are 
presented in the context of a story or article and they are usually reentered in the practice and 
test sections. If there are unfamiliar words in the passage, students can look them up in the 
English Discoveries Online dictionary. 


| Explore | 


Overtime 


Hear Al 

► 

Hear Part 

► 

See Translation 

► 

Main Idea 

► 

Key Words 

► 

Reference Words 

► 

Print 

► 


Overtime 


Colleagues! Have you been working overtime a lot lately? Are 
you confused about the new work contracts you are required to 
sign? Do you think you qualify for a raise or promotion? Our 
firm's bright new accountant can help you. If you keep track of 
your working hours and expenses, she can help you save 
income tax, too! Make an appointment to see her this week. She 
will look over the figures you bring her, and spend time talking 
with you. Remember: your future is safe with us! 


In the Speaking component, students can also access and follow the script of the dialogue 
by clicking See Script. The sentence being read is highlighted to help students follow 
without any difficulty. Students can also focus on specific parts of the script by clicking Hear 
Part. If there are unfamiliar words in the dialogue, students can look them up in the English 
Discoveries Online dictionary. The Record Yourself option allows the learner to hear, record, 
and get feedback (Internet Explorer only) on any sentence in the dialogue. 


Maybe I Can 


Explore 


See Script 

a 

Hear Part 

► 

See Translation 

► 

Record Yourself 

► 

See Text 

► 



©0 

- Joe, I need you to work this weekend 

- I'm sorry, but there's no way I could make it this weekend. 
- 1 really must insist that you come in. We have to finish the 
project by Monday morning. 

- I'm afraid I really must refuse. I'm going away this 
weekend. Why don't you ask Hans to work? 

- 1 did. He refused, so I fired him. 

- Hmm. Maybe I can make it after all. 
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In the Grammar component, students can click See Explanation and read an explanation 
in their mother tongue about the stmcture, its form and uses. 


Practice Mode 

In the Listening and Reading components, the Practice mode is designed to help students 
focus on the passages presented in Explore through a variety of interactive exercises and 
activities that concentrate on comprehension of content, vocabulary and discourse markers. 
This mode focuses on skills and strategies, such as understanding main ideas and supporting 
details, understanding purpose and audience, drawing inferences, following sequence of 
events, understanding detailed information, etc. Students’ answers are evaluated immediately 
and students can learn from the feedback they receive. While doing the practice activities, 
students should be encouraged to access the Explore passages. Learners should also be 
encouraged to try to complete the activities, then Check Answers and only if necessary to See 
Answers. 


| f Practice 

[HI Request 


•< O 2 3 4 5 ► Pa 9 e 1 0f 6 

Check Answer ► 

Clear ► Read the letterfrom Trotter, Inc., and then answerthe questions. 

See Text ► 

Why is a survey like this helpful to advertisers? 

O It assesses consumer habits. 

O It assesses advertisements. 

O It assesses products. 

What is the purpose of this survey? 

O to understand how certain products affect the consumer 
O to understand how consumers fill out questionnaires 
© to understand how advertisements affect the consumer 


In the Speaking component, students are exposed to two kinds of practice: 

Practice I: Students play the part of one of the characters in the dialogue. They select the 
character they wish to play and follow the instructions on screen. Their speech is evaluated 
by the program’s speech evaluation technology, which only allows them to continue with the 
dialogue if their input is close enough to the model (Internet Explorer only). 

On completing the dialogue, students can replay the entire recording, listen to themselves 
taking part in it, and re-record sections they feel need improvement. 


tjr Maybe I Can 


f Practice 1 j 


Click 'Start to begin the conversation. 





Practice II: Some speaking lessons have a second practice type. Practice II takes the form of 
a branching dialogue. Students determine the progression of the dialogue by selecting from 
three options. They record their choice and the dialogue continues accordingly. They can do 
this practice many times, each time selecting other options, thereby creating numerous 
dialogues. 


| | Practice 2 j 

\J; To Tell the Truth 

Click 'Starr to begin the conversation. 



-I guess it looks OK. 

-I don't like it. 

-I think you'd look better in red. 


The Grammar component provides students with a range of exercises for the consolidation 
of the structure that is being taught. Students can work through the practice exercises, check 
themselves after each one and consolidate their knowledge and mastery of the grammar 
point. 


Test Mode 

This mode is available for the Listening, Reading, Grammar, and Vocabulary 
components. Students can evaluate their comprehension of the listening and reading 


Copyright© 1990-2015 Edusoft Ltd. All rights reserved. 






passages, their proficiency in the grammatical structures, and understanding of new 
vocabulary. The test is interactive and user-friendly. Students can page between the 
questions, change their answers and submit their work when they are ready. The computer 
checks students’ answers and they can see their results. Teachers and students have a record 
of the test scores. 


O Work 



Submit 


o 


◄ Q 2 3 4 5 ► Page 1 of5 

Choose the correct answer. 

Ms. Marx is probably Denise's 
O boss. 

O friend. 

O assistant. 

O secretary. 


Support Tools 

The courses are accompanied by a number of tools aimed at providing students with support 
in the program: 

• Bilingual audio learner’s dictionary 

• Students’ progress record 

• Optional mother-tongue support 

• Speech-recognition engine to evaluate students’ spoken input (only available in 
Internet Explorer). 


Assessment and Evaluation Tools 


Component Tests 

The program provides students with the opportunity to check their comprehension of each 
component. The tests are basically short quizzes that focus on the main points of the 
Explore mode. Results are presented in the form of a percentage grade and a written 
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comment. The passing grade for these tests is set in the online TMS. It is important for 
students to realize that the Practice mode will help them succeed in the Test. 


Exit Tests 

Midterm and Final tests for each of the five courses are available. The tests include two 
reading comprehension passages, grammar questions and a short writing task all related to 
the units in the course. Answer keys for the teacher are available. The answer keys also 
include criteria for assessing the writing task. 


Alternative Assessment 

We suggest expanding on work done in English Discoveries Online with a class project 
involving both offline and online collaborative tasks. Ideally, the projects should provide a 
choice of tasks, which take into account different learner styles and intelligences. Projects 
provide students with the opportunity to synthesize what they have learned in the unit and 
allow for the reentry of the content and language functions associated with the topic. The 
criteria for assessment of the project can be set by the teacher and/ or negotiated with the 
students. These criteria serve both as a checklist for work in progress as well as a tool for 
self/peer/teacher assessment. At the end of the project, students should be encouraged to 
reflect and give feedback on both the process and the product of the project. 


Self-Evaluation: The My Progress report allows students to assess their progress. Student 
progress is calculated in terms of completion of course material and component test results. 
Students also receive an average completion and test score for each unit and overall progress 
for the course they are taking. Student progress is also calculated in terms of components 
and students can view an alternative breakdown based on their progress in the different 
Listening, Reading, Speaking, Vocabulary, and Grammar sections. 
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The Community Site 

(communication tools only available online) 


In addition to the courses, your students have access to the English Discoveries 
Online Community Site. The Community Site enables students to develop their online 
communication skills in an environment that has been specifically designed with their 
needs in mind. The screens are clear and user-friendly, and the language and tasks suit 
their level. At the same time, communication tools such as email, mirror those used in 
real online communities. Real-time communication with other students gives learners a 
sense of security and confidence that may not exist in other online situations. 

The online learners’ community provides opportunities for authentic communication where 
students can develop important skills such as providing and asking for information, 
negotiating, clarifying, turn taking, etc. 


Enfjlish 

"■ st^^cri es 
Online 


Home 


English Learning Solutions 

My Courses My Profile 



Support Log Out 



Community 


st9. welcome to our English learners community. Contact people from all over the world 
and communicate with them in English. 



Discussion Time Forum 

Join the Discussion Time forums to exchange information and opinions 
with other learners about any of your favorite topics. 


Continue » 


CD 


Magazine 

Read English Online magazine, for all the latest news and views. 
Written in English at your level. 


Continue » 


Dictionary 


^ settings 


H Grammar Book 
0Help 
® My Progress 
0 My 

Assignments 
0 System Check 

Now online: 

2622 



BBC Learning English 

Edusoft in cooperation with BBC Learning.. 


Continue » 


WordZone 

How good is your spelling? Play WordZone and compete with players 
all over the world to see who is in the Top Ten. 


Continue » 



Talking Idioms 

Impress your friends and teachers by using idioms next time you speak 
English! 


Continue » 


Forums 

(only available online) 


The Community Site Fomms provide students with the perfect place to discuss a variety of 
issues. There are five forums in all, each covering subjects as diverse as arts and 
entertainment, business, high-tech, and learning English. All five forums are closely 
moderated. As well as moderating discussion, the Moderator is also available to give advice 
on issues concerning language learning and grammar. Teachers can also open and moderate 
individual class forums via the TMS. 
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Discoveries Magazine 

The Discoveries Magazine offers students the opportunity to improve their reading and 
comprehension skills and provides a basis for discussion. Regularly updated articles cover a 
wealth of topical issues, ranging from Business to the Environment. Pre-reading questions 
prepare students for the articles, while multiple choice questions check their understanding. 
Added help is provided by the automated Glossary. A Check and Answer feature gives 
students instant feedback on how they are doing. Extensive Archives contain all Previous 
Issues as well as topics. 


Talking Idioms 

This feature provides students with a regularly updated bank of common English idioms. 
Idiomatic language, which is common in everyday speech, in newspaper articles and on TV, 
often causes difficulties for students. The idioms in this feature are presented with animation 
and sound and are accompanied by an explanation and an example in context to help 
students learn and remember them. 


WordZone 

WordZone is designed to help students consolidate their vocabulary and language in an 
enjoyable and motivating way while competing against other users. The lexical items and 
structures in the games coincide with those in the online courses. Practice through games 
provides additional exposure to and reentry of the items, thereby aiding in their acquisition. 


The Student Workbook 

The English Discoveries Online Student Workbook has been specially designed to 
complement the English Discoveries Online courses. There is one workbook for all five 
levels of English Discoveries Online (Al, A2, Bl, B2-Partl, and B2-Partl). The workbook 
is attractively designed with original artwork and has a full-color cover. 

The workbook is based on a communicative approach to learning and therefore promotes 
personalization of material, as well as class discussion and pair or group work. The material is 
accessible and success-oriented so as to best encourage progress in learning English. 

The workbook activities carefully integrate the content and structures of the online course 
along with the topic of each unit. Each unit of the workbook corresponds directly with a unit 
in the English Discoveries Online Course. Every unit of the workbook is divided into 
Listening, Reading, Speaking and Grammar sections, which correspond to the components 
in the online unit. 

• The Listening sections provide additional exposure to the three listening genres 
from the online course - voice mail messages, radio programs and TV video 
clips. If students have access to a tape recorder or personal stereo, many of these 
activities can be recorded so they can check their pronunciation and listening 
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comprehension. If students don’t have access to such equipment, they can be 
encouraged to read their work aloud or role-play the different dialogues and 
situations in front of the class. 

• The Reading sections provide students with additional reading comprehension 
practice and vocabulary enrichment for the postcards, ads and stories in the 
online course. This section also provides students with models on which to base 
their own texts. Teachers can then have students share their work with the class, 
create a class portfolio or decorate the classroom with finished samples. 

• The Speaking sections reinforce the functions presented in the online course 
dialogues. They encourage students to practice specific language and sentence 
structures in a variety of real-life situations. Teachers can ask students to role-play 
the dialogues that are practiced in the speaking sections. If students have access 
to video or tape recording equipment, they can record themselves to make the 
activity even more authentic. 

• The Grammar sections present students with the main grammar points of the 
online unit within the context of the unit theme. Every effort has been made to 
present the grammar contextually and not simply to drill formation and stmcture. 
Here, as in the other sections, teachers can encourage students to be creative, act 
out role plays, produce menus, posters, short stories, etc. in order to have them 
practice the target language structures as naturally as possible. 

Throughout the workbook, special emphasis is placed on writing and speaking skills, so that 
students can express themselves freely whenever possible, in authentic situations. 

Many of the activities in the workbook are suitable for pair and group work and are designed 
to provide a stimulating classroom follow-up to the computer components. If students are 
studying alone, in a self-access situation, they can omit the partner activities or have a family 
member or friend practice with them. 

The workbook is accompanied by an answer key for the teacher which is available on the 
English Discoveries Online CD and within the course lesson plans. Teachers should devote 
some class time to reviewing students’ answers to the workbook activities and discussing any 
problems or questions they might have regarding the material. 

We recommend using this workbook in parallel with students’ online studies. As students 
complete a component in the course, they should do the corresponding section in their 
workbook either in the next classroom lesson, or for homework. Each workbook contains 
copies of the “Explore” texts from the relevant English Discoveries Online course. These 
texts are included so that students and teachers can refer to the content when they are away 
from the computer. 
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Developing Writing in English 
Discoveries Online 


The Student Workbook 

English Discoveries Online Student Workbook contains a wide range of writing tasks to 
help give students practice in this important skill. The workbook provides models for guided 
writing, such as personal and business letters, postcards, stories, dialogues and reports. 
Checklists and word banks that help students compose their work generally accompany these 
models. Each unit of the course has at least one such task as well as numerous shorter 
sentences level tasks. Students are given practice in both formal and informal written English 
and are given the opportunity to draw from their personal experiences and creativity. In the 
process of the teacher training examples of rubrics for assessing written presentations will be 
provided and it is suggested that teachers use self-assessment and peer correction as well as 
process writing in order to help students fulfill their potential in this area. Teachers can also 
refer to the Teacher’s Guide. 


Reading and Listening Models for Written Tasks 

The Reading and Listening components of English Discoveries Online provide students 
with exposure to a range of text types, such as letters, articles, reports, compositions, stories 
and postcards, which can serve as a model for a wide range of writing tasks. Moreover, 
according to the TOEIC Examinee Handbook (1988), Reading and Listening tests can 
provide an indirect measure of speaking and writing. Studies with large samples of non- 
native speakers of English have confirmed a strong link between TOEIC results and an oral 
interview. Smaller studies have shown a similar link with writing skills. Thus students who 
improve their reading and listening skills by using the English Discoveries Online program 
will almost certainly be indirectly boosting their ability to write in English. 


The Teacher-Student Communication Tool 

(only available online) 

One of the important characteristics of the Internet is that it enables easy communication 
between students regardless of time or place. English Discoveries Online makes the most 
of this capability by providing an online teacher-student communication tool which fosters 
writing skills. Teachers can use this tool to set students writing assignments, send them 
models and sample answers and give them checklists. 

Students can then easily send their assignments back to the teacher for assessment. This tool 
facilitates the creation of writing assignments for classes, or even individual students and 
helps teachers keep track of the work their students have sent them. 
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Suggestions for Giving Individual Feedback 

To add variety, you could try all of the following approaches over a period of time. 


Correction Codes 

One of the most common ways to give feedback on writing is to use a correction code for 
annotating students’ work. 

Example correction code 


Code 

Comment 

WW 

wrong word 

nn 

not necessary 

wf 

wrong from 

t 

tense 

wo 

word order 

np 

new paragraph needed 

sp 

spelling 

j 

join the idea together 

P 

punctuation 

p 

what do you mean? 

mw 

missing word 


Students should receive a copy of the code and should become familiar with using it. A way 
for teachers to familiarize students with this code is to hand out a piece of writing that has 
been assessed with the code and get the students to make the corrections. 

To make the self-correction more challenging, teachers can put the codes at the end of each 
line so that the student has to read through each line for problems. As an alternative to 
codes, teachers can write the number of problems at the end of the line. To make it even 
more challenging, they could put the number of problems at the end of each paragraph or 
the whole piece of writing. 
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Summary Chart 

Summary chart: together with the correction code, it is a good idea to have a chart that gives 
overall ideas on the submitted work. Teachers should attach a copy of the chart to their 
students’ work when they hand it back. 


Here's an example: 


Writing Feedback Summary 


Very good 

Good 

Satisfactory 

Could be better 

General 

Presentation 





Overall Task 





Organization 





Interest 





Grammar 





Vocabulary 





Punctuation 





Spelling 






General Written Feedback 

Another approach is for teachers to write a few paragraphs about the strengths and 
weaknesses of the piece of writing or to take time to explain face-to-face to their students 
what they can do to improve. 


The Teacher Management System 

For detailed guidelines and instructions on using the TMS, see the TMS User’s Manual. 
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PART II 


Blending Computer and Classroom 
Learning 

. .the search for meaning and patterns is a basic process in the human brain. In fact, the 
human brain may resist learning fragmented facts that are presented in isolation.” 

Kathy Lake, Integrated Curriculum, School Improvement Research Series. 

<http:/ /www.fln.vcu.edu/ cgi/l.html> 


General Tips: 

Warm-up activities for English Discoveries Online 

It is advisable to use warm-up activities to introduce the topic of the online unit that students 
will be working on. If, as recommended, you are working on a related topic in class, this is 
where you can connect the online material to what students have already learned. In addition, 
a lively warm-up activity focuses students on the topic and increases their interest and 
motivation. These activities also elicit students’ prior knowledge; helping you to assess their 
level of language and their knowledge of the topic. 

• Write the name of the online unit on the board and brainstorm students’ 
associations with that topic. Elicit relevant knowledge they may have from the 
unit they are working on in class. 

• Write some quotations or controversial statements associated with the topic on 
the board and ask students to comment on them. (Note: these statements can 
even be taken from the unit itself.) 

• Ask students to relate their own experience of the topic. 

• Bring in visual or aural materials related to the topic (pictures, pop songs, posters, 
etc.) and discuss them with the class. 


Pre-teaching activities before students access English 
Discoveries Online 

We recommend pre-teaching key vocabulary and grammar structures which students will 
encounter in their English Discoveries Online units. This way, students will find it easier 
to understand and retain what they learn online. 

• Write key vocabulary from the unit on the board and help students design a 
concept map or categorize the vocabulary into parts of speech, opposites, and 
areas of meaning. 

• Have students form sentences, short dialogues with key vocabulary and 
structures from the unit component they are about to study. 
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• Have students predict listening/ reading texts based on key vocabulary, phrases or 
titles from the texts. 

• Show the TV component without sound and ask the class to guess the 
conversation/ situation. 

• Have students reconstmct reading texts or speaking dialogues from jumbled 
sentences or paragraphs. 

Focus activities while students work with English Discoveries 
Online 

In addition to the practice and test exercises that are included in English Discoveries 
Online , you can give your students additional tasks to complete while they are working on 
the program. In this way, you can further integrate your students’ computer and classroom 
learning. 

• Have students check the answers to any pre-reading or listening activities you 
may have set them. (See above.) 

• If you have been studying a particular learning strategy in class, such as looking 
for the main idea, encourage your students to use this strategy while they are 
working in the online course. 

• Have students make notes about the texts as preparation for a summarizing 
activity. 

• Have students list words and phrases which they found difficult. Devote class 
time to reviewing these words and phrases or have students help each other in 
pairs or small groups. 

Follow-up activities after working with English Discoveries 
Online 

If you follow up with English Discoveries Online material in class, your students will be 
able to consolidate what they have learned and use their new skills and knowledge in a 
creative and meaningful way. 

• Encourage students to perform role-plays based on material they have covered in 
English Discoveries Online , particularly in the Speaking component. 

• Students can write, act out or describe what they think might have happened 
before or after the events of the reading, listening or speaking texts. 

• Assign students writing activities based on the reading genres, e.g., writing a 
letter, postcard, article or story of their own. 

• Students can produce their own answer machine messages, radio shows, and 
interviews based on the different English Discoveries Online listening genres. 


Copyright© 1990-2015 Edusoft Ltd. All rights reserved. 


Getting Started 

Often our initial experiences with a program or learning materials affect our later 
attitudes and performance. It is therefore very important that the students’ entry into the 
English Discoveries Online course is both smooth and successful. 

If your school has an overhead projector, you can use it to demonstrate the course and 
the site to your students: 

1. Give a brief introduction about the program and how you will be using it. Show students 
how to access the English Discoveries Online site. Go into the Internet browser and 
type the Internet address of the English Discoveries Online site or access it from the 
Favorites list or from the desktop shortcut icon. Or if working offline, have students 
access the English Discoveries Online icon on their desktop. 

2. Make sure each student has been given a user name and password. (See TMS User's 
Manual for details ,)Explain to students that they will have their own user names and 
passwords that they will type in every time they enter English Discoveries Online. 

3. Demonstrate the components and features of a unit at a level suited to your students. 

(See sample handout for a suggested path.) 

4. Have students go to the computer and access the courses. Make sure each student has 
been given a user name and password. (See TMS User’s Manual for details.) 

5. Have students practice using the course themselves. You can give them a handout with 
specific instructions or let them explore on their own. 

If your school doesn’t have a projector and/ or your students are familiar with computers and 
the Internet: 

1. Write the Internet address of the course on the board or on a card taped to each 
computer. If working offline, direct students to the English Discoveries Online icon on 
their desktop . 

2. Assign the “Getting To Know”. 

3. When they have finished getting to know the course and its features, encourage students 
to go into the Community Site. 

Note: For easy reference, bring to each computer session a printout of your class list 
(including their user names and passwords) from the TMS. 


Additional Tips 

1. Before each lesson at the computer, make sure your students know which unit or 
section of the course they are supposed to be working on. If the whole class is doing the 
same assignment, write the path on the blackboard. For a whole class working on the 
same assignment: English Discoveries Online/ My Courses Bl/ Education/ Reading- 
College for Kids 

2. Utilize the “Getting Started” session to introduce and practice vocabulary and language 
connected to the Internet and computers. 
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Some useful words are: 


• 

Click 

• 

Community 

• 

Mouse 

• 

Instant messaging 

• 

Icon 

• 

Chat 

• 

Scroll 

• 

Email 

• 

Screen 

• 

Browser 

• 

Internet 

• 

Back Next 
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Suggested Reading 


This section contains suggested resources for teachers interested in more information on the 
subject of teaching English and on using computers and the Internet in English teaching. 

Books and Articles 

Dudeney, G. The Internet and the language Classroom: A Vractical Guide for Teachers. Cambridge: 
Cambridge University Press, 2000. 

Hardisty, D. & Windeatt, S. CALC. Oxford: Oxford University Press, 1989. 

Higgins, J. Language, Learners and Computers. London: Longman, 1988. 

Jones, C. & Fortescue, S. Using Computers in the Language Classroom. London: Longman, 1987. 
Levy, M. Computer Assisted Language Learning: Context and Conceptualisation. 

Oxford: Clarendon Press, 1997. 

Shea, V. The Core Rules of Netiquette. Albion Press, 1994. 

<http:/ /www.albion.com/ netiquette/book/index.html.> 

Sperling, D. Dave. Sperling’s Internet Activity Workbook. Prentice Hall Regents, 1999. 

Teeler, D. with Gray, P. Lon’ to Use the Internet in ELT. Essex: Longman, 2000. 

Warschauer, M., & Healey, D. Computers and Language Learning: An Overview. 

Language Teaching . 31 (1998), 57-71. 

<http:/ /www.gse.uci.edu/ markw/ overview.html> 

EFL Sites, Online Journals and Organizations 

CALICO (Computer Assisted Language Learning Consortium) <http:/ /www.calico.org/> 

Dave’s ESL Cafe <http:/ /www.pacificnet.net/~sperling/index.html> 

EUROCALL (European Association for Computer Assisted Language Learning) 
http:/ /www.eurocall.org 

Guardian Unlimited -TEFL section <http:/ /education.guardian.co.uk/tefl/> 

IATEFL (International Association of Teachers of English as a Foreign Language) 

<http:/ / www.iatefl.org/ newhome.asp> 

Language Learning & Technology <http://llt.msu.edu/> 

Netiquette Guide <http:/ /www.darkmountain.com/netiquette/index.shtml> 

TESOL Online (Teachers of English to Speakers of Other Languages) 

<http:/ /www.tesol.org/index.html> 

The Linguistic Funland <http:/ /www.linguistic-funland.com/> 

The Internet TESL Journal <http://iteslj.org/> 

The Tower of English <http:/ /towero fenglish.com/> 


Copyright© 1990-2015 Edusoft Ltd. All rights reserved. 


Appendix 1: Sample Rubrics 


This section contains sample rubrics for teachers interested in using alternative 
assessment tools such as project work and oral and written presentations. 


Rubric for Assessing Oral Presentation 


Communicative Ability and Accuracy 

Rating 

• Understands questions 

• Interacts fluendy 

• Gives extended answers 

• Correct use of complex language structures 

• Rich vocabulary 

• Comprehensible pronunciation 

15 

• Understands questions with some rephrasing 

• Interacts with some hesitation 

• Gives single-sentence answers 

• Correct use of simple language structures 

• Basic vocabulary 

• Mostly comprehensible pronunciation 

10 

• Has difficulty understanding questions; requires frequent repetition and 
rephrasing 

• Interacts with difficulty 

• Gives simple phrases and/ or single-word answers 

• Incorrect use of simple language structures 

• Limited vocabulary 

• Poor pronunciation 

5 
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Rubric for Assessing Project Work 


General Accuracy 

Rating 

• Consistendy uses complex language structures 

• Vocabulary is topic-related and idiomatic 

• Comprehensible pronunciation 

15 

• Correct use of simple language structures 

• Vocabulary is topic-related 

• Mostly comprehensible pronunciation 

10 

• Incorrect use of simple language structures 

• Vocabulary is limited 

• Poor pronunciation 

5 

Written Presentation Skills 

Rating 

• Presentation is well-organized and includes: introduction, summary of main ideas 
and conclusion 

• Presentation is sustained and detailed (talks for about three minutes) 

• Personal perspective is included 

• Presentation is spoken rather than read from notes 

15 

• Presentation is organized but lacks one element of the above 

• Presentation is adequate but not detailed (talks for about two minutes) 

• Personal perspective is hardly related to 

• Presentation is mostly spoken rather than read from note 

10 

• Presentation is disorganized 

• Presentation is short (stops talking after one minute) 

• Personal perspective is not included 

• Presentation is read from notes 

5 

Oral Presentation Skills 

Rating 

• Understands questions 

• Gives relevant answers 

• Gives clear explanations all the time 

15 

• Understands questions with some rephrasing 

• Gives single-sentence answers 

• Gives clear explanations some of the time 

10 

• Has difficulty understanding questions; requires frequent repetition and rephrasing 

• Gives simple phrases and/ or single-word answers 

• Gives unclear or no explanations 

5 

Total 
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Rubric for Assessing Written Work 


Content and Organization 

Rating 

• Consistendy uses complex language structures 

• Vocabulary is topic -related and idiomatic 

• Comprehensible pronunciation 

15 

• Correct use of simple language structures 

• Vocabulary is topic -related 

• Mostly comprehensible pronunciation 

10 

• Incorrect use of simple language structures 

• Vocabulary is limited 

• Poor pronunciation 

5 

Vocabulary 

Rating 

• Presentation is well- organized and includes: introduction, summary of main 
ideas and conclusion 

• Presentation is sustained and detailed (talks for about three minutes) 

• Personal perspective is included 

• Presentation is spoken rather than read from notes 

15 

• Presentation is organized but lacks one element of the above 

• Presentation is adequate but not detailed (talks for about two minutes) 

• Personal perspective is hardly related to 

• Presentation is mostly spoken rather than read from note 

10 

• Presentation is disorganized 

• Presentation is short (stops talking after one minute) 

• Personal perspective is not included 

• Presentation is read from notes 

5 

Language Use 

Rating 

• Understands questions 

• Gives relevant answers 

• Gives clear explanations all the time 

15 

• Understands questions with some rephrasing 

• Gives single-sentence answers 

• Gives clear explanations some of the time 

10 

• Has difficulty understanding questions; requires frequent repetition and 
rephrasing 

• Gives simple phrases and/ or single -word answers 

• Gives unclear or no explanations 

5 

Total 
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